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ABSTRACT

Stress has existed throughout the evolution. Stsderess is an unavoidable phenomenon which és aféen in
their lives. Post graduate students were easilyetanf stress than the graduate students. Faatiolrs & physical and
mental, family, job, relationship and social wene tnain source of stress among the students. Thateiays a dilemma
for the students regarding its performance in eaathto secure a good job. Academic stress amodgrsisihas long been
researched on, and researchers have identifie@reiiff stressors affecting the students. Studente Mhfferent
expectations, goals and values that they want Ifd, fwhich is only possible if they are integratedth that of the
institution. The prima facie goal of this reseairsho evaluate the impact of the components of aréal stress such as
such as curriculum and instruction, team work eglassues, assessment, and placement, impact fammpance, etc. on
the students. The study takes into account varguiteria like physical, psychological, individuand psychosomatic
factors of stress among the management studensgaRi was supported by sampling 100 post gradoategement
students from various management institutes spezadss Ahmedabad, a city in Gujarat, India. Dats wellected

through structured academic stress questionnaire.
KEYWORDS: Stress, Psychological Impact, Academic Performance
INTRODUCTION

Stress is one factor that influences academic ssc@ed compromises academic performance (Salaskelyi&
Hughes, 1996). Stress occurs when individualsgesdsure to adapt to their environment (Seyle, 1988en faced with
demands or pressure to adapt or change, peoplé&igetynappraise their resources, coping skillsj aility to respond to
demands of the environment (Lazarus & Folkman, 198dping is the management of these demands (&a&d3ernier,
2001). College is an environment that places desambn students to adapt. If individuals believeytikannot meet
demands, they might experience stress that maytresudowered self-esteem, poorer health habitsprpo self-
management choices (Hudd, et al, 2000), impairéatrimation processing (Lok & Bishop, 1999), and iinpd memory
(Vondras, Powless, Olson, Wheeler, & Snudden, 20Btidies (e. g, Ross, Niebling, & Heckert, 1998)i¢cate that when
four-year college students interact with the calemvironment, they experience many new demands asiéncreased
work load, pressure to maintain grades and earaegaed, establishing relationships with new facuigmbers and new
friends, increased responsibilities for time-mamaget, and increased independence from their fagnili&tudies of
four-year college students also indicate stresaaesl grade-point average (Andrews & Wilding, 200Agmers, Hu, &
Garcia, 2001). For example, Andrews and Wilding0@0found that stress such as depression and fadadifficulties

were negatively associated with poor academic padace; Chemers and colleagues (2001) found sessfted in lower
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grades and decreased commitment to remain in sdhodhermore, De Meuse (1985) found inverse @athips between
classroom performance and stress. Further evideasgrovided by Struthers and colleagues (2005) fatind that stress

inversely predicted course grades at the end odi¢hdemic year.

Although the relationship between stress and acadeuccess among four-year college students is well
documented, little is known about this relationshipong two-year community college students (MilRope, Steinmann,
2005a; Miller et al, 2005b; Pierceall & Keim, 200%9ademic stress is best understood with respebbte individual

students react to stress. Some students presun@idywith stress more effectively than others.

Stress is a subjective feeling that occurs whemewant requires a change in an individual’'s behapbysical
status, or cognitions based on his/her personalaggab of the environment (Selye, 1976). Subjecstress varies from
person to person. Some people are more vulneraldtréss, as hypothesized in the diathesis-sthessyt (Lazarus &
Folkman, 1984; Moos & Schaefer, 1993). The diathstiess theory postulates that psychological dngiplogical
vulnerabilities make some people more sensitiv&ress, more likely to perceive environmental evastthreatening, and

more likely to react to perceived threats or stiegheir environment.

Another type of stress that students might encougeacculturative stress (Gloria & Kurpius, 1996).
Acculturation refers to the broad range of chartas occur when there is intercultural contact iRbly, Berry, Vedder,
& Liebkind, 2006). Acculturative stress occurs whmaople come into contact with cultures that affeint from their
own and feel pressure to change. As people becovadved in the new culture, they might perceive tl@sv culture as
threatening to their previous way of life. In gesleunderstanding and using a new language, nevstifies, new cultural
practices, and possibly giving up one’s previousucal beliefs and practices are stressful situifor people who have

contact with other cultures.

Learning and memory can be affected by stressoAlih an optimal level of stress can enhance legralbility
(Kaplan & Sadock, 2000), too much stress can catgsical and mental health problems (Niemi & Vamaki, 1999),

reduce self-esteem (Bressler & Bressler, 2007)naag affect the academic achievement of studentsi(&hal, 2007).

University students might experience high stress uacademic commitments, financial pressureslaaid of
time management skills. When stress is perceivgdtiely or becomes excessive, it can affect betth and academic
performance (Campbell & Svenson, 1992) and can hawedverse effect on students (Amirkhan, 1998;rigpon, 1997).
Moreover, if the pressure is prolonged and percki@e unmanageable, these experiences have beem shoslicit
helplessness, depression and stress (Carver &&3¢li€i94), thereby placing the academic futuresomfie students in

jeopardy (Marcos & Tillema, 2006).

Express India, on Jan 10 2010 reported that CrieeoRIs Bureau figures show India’s suicide raterisen 8
per cent a year for 10 years. According to a 2QQifmate, 45 per cent of suicides involve peoplevbenh 15 and 29. And
WHO lists suicide among the top three causes ahdaahe age group 15-35. The motive when studefithemselves is
invariably academic pressure — this accounts fop&9cent suicides in the age group 12-18 — buttpatrists sought to
assess why the trend has risen of late and puwvindo three reasons: deprivation of sunshine, esesults, and the

copycat syndrome.
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Our education system has gradually evolved intataace, where in the exciting and enriching exgreé of
learning has been stripped down to a mere numbme g8y now we are conveniently oblivious of the ubands of
dreams that could not be fulfilled because of thesgure and stress inflicted on them because dfdtealled rat race so

there has to be study of impact of stress on pmidace and mental health.

In addition, a review of literature indicates thadt much have been prioritized on stress-relateganeh,
particularly in Malaysia. The majority of investigans has taken place in the United States andwasrily concentrated
on students in the medical field (e.g. Moffat t2004; Niemi & Vainiomaki, 1999; Pickard et. AID@0; Ratana, 2003;
Sanders & Kurt, 2001; Shapiro et. al, 2000). Furttere, prior studies have concentrated on collgctiross-sectional
rather than longitudinal data (Misra et al, 200fckel et al, 2000). This paper thus attempts tiresb the research gaps
by including a more comprehensive list of stresgdias and empirically test them against the acaderaiformance of

management post graduates.
ACADEMIC STRESS

Academic stress among students have long beenrchsdaon, and researchers have identified stressotso
many assignments, competitions with other studefaifjres and poor relationships with other studeat lecturers
(Fairbrother & Warn, 2003). Academic stressorsudelthe student's perception of the extensive kedyd base required
and the perception of an inadequate time to devielparveth et al, 1996). Students report expeiigmacademic stress
at predictable times each semester with the grteatesces of academic stress resulting from taking studying for
exams, grade competition, and the large amounbwfent to master in a small amount of time (Aboigsel994). When
stress is perceived negatively or becomes excessivdents experience physical and psychologicphirment. Methods
to reduce stress by students often include effedtime management, social support, positive redgadraand engagement
in leisure pursuits (Murphy & Archer, 1996). Thelyscientific research that specifically relatedsilge satisfaction to
academic stress was that of Ragheb and McKinne33)1®ho established a negative association betweademic stress
and leisure satisfaction. Institutional level st@s are overcrowded lecture halls, semester syst@ich inadequate

resources to perform academic work (Awino & AgoRap8).

The pressure to perform well in the examinatiortest and time allocated makes academic environwenyt
stressful (Erkutlu & Chafra, 2006). This is likedly affect the social relations both within the ington and outside which
affects the individual person’s life in terms ofnmmitment to achieving the goals (Fairbrother & Wa2003). Knowing
the causes of students stress will make the eduedtadministrator know how to monitor and contid stress factors
that are responsible for the students’ stress.niQffmduate students perceive that faculty exedtgsower over their lives
and feel that they live in a state of substant@hg@rlessness (Altbach, 1970). Another source eSstis the difficulty of
achieving social intimacy. It is difficult to find mate or maintain a relationship with an existimg. Graduate students
tend to lack the time and/or the opportunity toeleg interpersonal relationships (Hartshorn, 19F&ar of academic
failure related to these tasks is a definite stregi€olko, 1980). Thus, stressors affecting studar@n be categorized as
academic, financial, time or health related, arlét s@posed (Goodman, 1993). Academic stressordecthe student’s
perception of the extensive knowledge base requinetithe perception of an inadequate time to devielCarveth et al,
1996). Students report experiencing academic st@egsredictable times each semester with the gea®urces of

academic stress resulting from taking and studfongxams, grade competition, and the large amotiobntent to master
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in a small amount of time (Abouserie, 1994). Cadleudents have many obstacles to overcome in todmrhieve their
optimal academic performance. It takes a lot mbentjust studying to achieve a successful colleyeer. Different

stressors such as time management and socialtizstivan all pose their own threat to a studemglamic performance.
STRESS FACED BY MANAGEMENT STUDENTS

Management education is an important medium thalittes improvement of leadership qualities amah$ out
excellent future managers. Students entering imtoprofessional education need to face many clgdieito which they
have never been exposed earlier. The pressurert@ead grades and to earn a degree is very highati& Ellis, 1996).
Other potential sources of stress include excedsiveework, unclear assignments, and uncomfortdbsimoms (Kohn
& Frazer, 1986). In addition to academic requiretsgrelations with faculty members and time pressunay also be
sources of stress (Sgan-Cohen & Lowental, 1988}¥ inportant that students should learn and aeqtlie necessary

knowledge and skills that will in turn make themmtrdoute positively to the development of the gaheconomy.

RESEARCH METHODOLOGY
Objectives

» To find out the components of academic stress éxpazd by management students.
e To analyze the curriculum and instruction relatethponents responsible for stress.
* To know the assessment related factors of acad&naiss.
e Tofind out the placement related issues causiegstimong management students.
* To examine the relationship between stress andeatacerformance.
* To identify the impact of academic stress amongMB& students.

REVIEW OF LITERATURE

Types of role stress present among the enginearidgmanagement students in India was exploredsiuay
conducted byRakesh Kumar Agarwal and Shailendra Singh Chahar (207) Role overload, role stagnation and
self-role distance were found to be the major stresexperienced by the students. Male studentsriexiged more role
stagnation than females. The results did not showsanificant differences on any of the role ségs between first year
students and their seniors, or between managenmehergineering students. The results of this sty helpful in
understanding the social and educational environqevailing in the country. Teachers often emmeshe acquisition
of knowledge, so they often neglect the emotioralifigs of students during the teaching processchwban cause
emotional stress and learning problems for studéntaddition, students may feel unfamiliar sitoas like nervousness,
worry, frustration, abasement, depression, etc. ib&bility of these emotions easily initiates smal behavior, which
then affects the learning achievements and adjudtatality of students if appropriate timely coulisg is not given by
the institutions, teachers and parents, or if theynot obtain appropriate concern from their peersblings(Chen et al,
2006). Rao K and D K Subbakrishna (2006df National Institute of Mental Health and Neurciéhces (NIMHANS)

conducted an appraisal of stress and coping behana group of 258 male and female undergraduates
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Piekarska (2000)pointed out that the essential factors for the ftrom of stress are frequent astdong. There is
a related connection between the results of semledgpsychological and personality characterist€sllege Chronic Life
Stress Survey’ constructed Bpwbes and Cohen (1996fpcuses on the frequency of chronic stress iriles of college
students. This scale contains items that persistsadime to create stress, such as interpersamdliats, self-esteem
problems, and money problems. These stressors evataated in relation to the number of times, alat had to deal
with them on a weekly basis. It was found that witjard to chronic stress, first-year studentsestdiigher than other
studentsRocha-Singh (1994have examined sources of stress among undergesdilmbugh similar studies. According
to Hirsch and Ellis (1996) the dynamic relationship between a person andcetivironment, in stress perception and
reaction, is especially magnified in college studeifhe problems and situations encountered begelstudents may
differ from those faced by their non-student pe&tge most significant academic stressors reporte wiems that are
time-specific or subject specific which suppottarroll's (1963) contention that learning is a function of timeoaled,
aptitude, quality of instruction and ability to werdtand instruction. These core academic stressers found to be
relatively unchanged over time, as observed/lyphy and Archer (1996) who compared the academic stressors of their
previous study with those experienced eight yeatey .| Past research found that collegiate stregsdisded: academics,
social relationships, finances, daily hassles €s@ample, parking and being late) and familial relahips(Larson, 2006)

Within each domain conflict, insufficient resourctme demands, and new responsibilities had cheniaed stress.
HYPOTHESIS

e The impact of stress is independent on Gender

e The evaluation pattern has an impact on the lefvsress among management students.

» The placement related issues outlines a majorssir@snong management students.
Sample Size

The study was conducted to examine the relatiossbfpindependent and dependent variable by applieg
survey questionnaire. In the research the proceddopted is quantitative approach. Respondents wveardom 100

students who are taken from Management Collegedédddn Ahmedabad

Sampling Method: Non- Probability, Convenience sampling method

Sampling Unit: Management post graduates of Ahmedabad

Research Designlt is a descriptive research study.

Research Tool:Structured self-administered survey questionnairesisting closed ended questions
Beneficiaries

The findings from the present study would bendditious parties, such as the Education Ministry @amgersities
in planning and conducting necessary programshierstudents so that the stress factors could heeéddio an optimal
level in order to help the students in attainingdreacademic performance. The results would atswfit the parents. By
knowing and acknowledging the causes of stresgnpaare in better positions to give advice, mditivaand/or moral

support to reduce the stress factors which coutduece the academic performance of their children.
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DATA ANALYSIS

Part |
Hypothesis Testing
HO: The impact of stress is not independent on Gender
H1: The impact of stress is independent on Gender
Table 1
What is the impact of
Stress? * Does itdepend 159 100.09%| 0 0.0% | 100 100.0%
on gender?
INTERPRETATION
According to Chi Square evaluated observed valuielwis 8.382 which is greater than the critical Chi-

square value of 7.7193 so the null hypothesis leas bejected. In other words gender is indepenaierstress. (.05, N =
107) =8.382, p = 7.7193

HO: The evaluation pattern does not have an impadhetetvel of stress among management students.

H1: The evaluation pattern has an impact on the levefress among management students.

Table 2

Pearson Chi-Square 29.806 8 .000
Likelihood Ratio 25.543 8 .001
N of Valid Cases 100

INTERPRETATION

As per the acceptance rule of chi square the sigmi€e level should be more than 05 to accept the n
hypothesis.

Here in the above hypothesis the sign value is 0@0e. less than 0.05 so the null hypothesis i.e.

“The evaluation pattern does not have an impadhetet/el of stress among management studéntgjected
HO: The placement related issues does not contribuaenagjor stressor among management students.
H1: The placement related issues contributes as a s@agssor among management students.



Table 3

Placement Aptitude teg
Grac_ies to 0 0 1 1 4
qualify

related issuesJob Profile 0 0 2 2 0 4
Placement 0 3 12 38 29 82
Interview

Chi-Square Tests
|

Pearson Chi-Square 34.326
Likelihood Ratio 27.335 12 .007
N of Valid Cases 100

INTERPRETATION

As per the acceptance rule of chi square the sigmi€e level should be moitban .05 to accept the null
hypothesis.

But here as seen in table the significance is @lless than 0.05 sthe null hypothesis i.e.“The placement
related issues does not contribute as a majorssir@asnong management studenssiejected

DATA ANALYSIS
PART -1l

While doing the study, one of the vital factor tlihe researchers came across was, there were sih@re o
symptoms that also contributed to stress in stisddhese were psychological and psychosomatic riackurther the
analysis and interpretation of the same is desgitwdow:

PSYCHOLOGICAL FACTORS
Anxiety
Depression

W Percentage

Low self esteem

Low satisfaction

0 20 40 60 80 100

Figure 1
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Percentage of Students Affected by the Psychologldgactors

Regarding psychological factors, Anger and loweistections levels contribute highest percentagestiie
affected students. The above are the psychologioalblem faced by people experiencing stress. Loifs essteem
accounted for the lowest percentage. DepressiorAargbty were the other factors which marks thespree of stress in

the students.

Psychosomatic Factors

1o [
Cardiac arnest - u Percentage

0 20 40 &0 a0 100
Figure 2
Percentage Reflecting Psychosomatic Analysis of tiarticipants

There were different symptoms regarding psychosiemattors. Greying of hair and headache was found
more percentages which pointed towards the highl levstress that persisted in students. Some pratdlems were also
observed such as Insomnia, high blood pressure eMemvcardiac arrest was the minimal factor thabaoted because of

stress. High blood pressure, headache and slebfepr® were mainly observed during exam days.
CONCLUSIONS

As academic stress was found to be more promimaahg the students of professional courses by messarch
studies, this study primarily concentrated on esiptpthe micro issues of different components @fdmmic activity in the
professional course work setup. The componentgademics, in general, are curriculum and instrogtassessment and
placement.

Thus, by identifying the sub issues of each compbpé academic stress among the postgraduate meneage
students, the study could provide better insightthé academic administrators for initiating ef§aid reduce the intensity

of academic stress.
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